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INTRODUCTION 
OVERVIEW OF ASSESSMENT 

 

 

“… a rich conversation about student learning informed by data.”  

(Marchese, 2008) 
 

“… the systematic collection, review, and use of information about educational programs 
undertaken for the purpose of improving student learning and development.”  

 

(Palomba & Banta, 1999) 
 

 “… the process by which we ascertain through data collection if students have learned the skills, 

content, and habits of mind that will make them successful; if students are not learning, we 
decide on changes in the curriculum or teaching strategy to improve learning.”        

(Dwyer, 2008)   
 

 

Mount Vernon Nazarene University is committed to ensuring that academic programs provide students with 

the best possible learning to equip them with the requisite skills and knowledge to be successful in their 
careers and lives. To maintain that level of quality and to work to continually improve the educational 

environment at all levels, we are dedicated to regularly gathering and evaluating evidence of student 
learning and using that information to improve program effectiveness. This evidence also demonstrates the 

quality of our programs and courses to future students, possible funding sources, accrediting bodies, and 

others. 

Through a step-by-step format, this guide is designed to assist programs in creating and implementing a 
comprehensive program assessment plan. Academic Quality through the Assessment of Student learning: 
Guidelines for Developing and Implementing an Assessment Plan is divided into four parts, each of which 
is introduced briefly below. 

 
Part I of this guide will outline the first section of the Program Assessment Plan Narrative (Appendix A), 

including the identification of programs included in 

the assessment plan and the program’s mission. This 
section also includes the identification of program 

changes that have occurred as a result of the five-
year program review for programs submitting a 

revision to their assessment plan. 

 
The assessment of student learning outcomes is the 

process of collecting information that reveals 
whether the services, activities, and/or experiences 

offered in a program are having the desired impact 
on those who partake in them. In other words, is the 

program making a difference in the lives of the 

students it serves? As depicted in Figure 1, the 
assessment of student learning outcomes includes 

five stages. Part II of this guide walks through the 
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Figure 1: Stages of Program Assessment 
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development of a comprehensive assessment plan that attends to all the stages in the assessment process. 

All templates referenced in the section are included as appendices at the back of this guide for quick 
reference. The templates can also be accessed on SharePoint. 

 
Assessment of student learning is a collaborative effort involving members of the academic department, 

the school dean, Director of University Assessment, and the Student Assessment and Learning Committee. 

Part III of this guide provides a brief orientation to the accountability structures and support resources to 
guide programs through the process of articulating the written plan. These tools include an assessment 

calendar, links to internal support for assessment, and external sources that provide valuable examples of 
proven assessment practices.  

 

Finally, Part IV includes the works consulted in developing this guide and can serve as a reference source 
for those interested in further information. 

 
 

  

https://ishare.mvnu.edu/ro/IRC/SitePages/Home.aspx?RootFolder=%2Fro%2FIRC%2FShared%20Documents%2FInstitutional%20Effectiveness%2FTemplates%2FAcademic%20Units%2FAssessment&FolderCTID=0x01200021F2FA671ED4244895679A1BEE61FB37&View=%7BB292BA54%2DC24A%2D434E%2DA158%2DDCFFB5283D63%7D
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PART I 
DEPARTMENTAL INTRODUCTION 

 

As the starting point in the development of an assessment plan, the program(s) included in the assessment 

must be identified. The departmental introduction sets the stage for the plan’s intended purpose and how 
it contributes to the University’s intentional plan for continuously improving student learning. This 

introduction includes program(s) to be assessed, a mission statement (if applicable to the program), and 
changes that have occurred since the previous assessment plan review.  

Following the format in the Program Assessment Plan Narrative (Appendix A), programs should attend to 

the following components: 

1. The program(s) that the assessment plan will include. 
 

The departmental introduction includes the identification of the program(s) encompassed in the 

assessment plan. As some departments include multiple programs, the assessment plan should include 
how each program is being assessed, fully articulated in Part II, being sure to identify the student 

learning outcomes and assessment measures for each unique academic program. If this is a new 
program at MVNU, the plan should be identified as an initial plan. If the program has previously 

submitted an assessment plan or gone through the five-year program review process at least once, 
then a revised assessment plan will be submitted. The program must satisfy the criteria required based 

upon which type of plan is necessary at the time of submission.   

 
2. Departmental Mission Statement 

 
A mission statement is a clear expression of the program’s reason for existence that reflects its values 

and purpose.   A mission statement should answer what, how, for whom, and why a program exists. 

In writing a mission statement, it is often helpful to ask a few descriptive questions to get started.  
 

For example:  
 

1. What is the purpose of the program?  

 
2. How does the program work to achieve this purpose? What strategies are engaged in order to 

achieve the purpose? 
 

3. Whom does the program serve? Who is the ultimate target group the program seeks to reach in 
achieving its mission? 

 

4. Why does the program exist? What results does the program hope to achieve? 
 

An example of a mission statement might be: 

The mission of (program) is to (primary purpose) by providing (summary of primary function) to 
(major stakeholders) in order to (results achieved). 

If a program develops a mission statement, it should be clearly situated and contextualized within the 

University mission. 
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Adopting a mission statement for the program is not required, but it aids in articulating: 

 
 How the program aligns with the University mission. 

 The primary activities of the program—defines the program, what it does, and for whom it does 

it. 

 The purpose of the program—why those functions are performed. 

 The ultimate program outcome. 

 
3. Identify changes that have occurred as a result of the five-year program review.  

 

This section of the template is designed for programs that have been through the five-year program 
review cycle. If this is the program’s initial assessment plan, this section of the template should be 
skipped. 
 

As part of the assessment cycle, the five-year program review most likely identified continuous 

improvement actions to curriculum and/or the academic process of student assessment and learning 
(see Actions Taken to Improve Student Learning in Part II of this guide).This section affords the 

program an opportunity to showcase how they have moved beyond focusing on assessment as an end 
itself to the use of assessment data in planning to develop an evidence-based program and assessment 

plan. Please describe what changes were made to your assessment plan as a result of your five-year 
review.  
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PART II 
DEVELOPING AN ASSESSMENT PLAN 

 
 
As previously noted, the assessment of student learning entails five stages: 

 

1. Articulate Student Learning Outcomes for each Academic Program 

2. Provide Learning Opportunities 

3. Identify the Method by which the Outcome will be Evaluated 

4. Analyze and Disseminate Results 

5. Action Taken to Improve Student Learning 

 
This section is designed to walk through a step-by-step process of attending to each of these five stages. 

All supporting templates are appended at the end of this guide for easy reference and use. Also, as 

previously noted the templates are accessible on iShare. 
 

 

IDENTIFY THE STUDENT LEARNING OUTCOMES FOR EACH ACADEMIC PROGRAM 

 

The first stage of developing an assessment plan is to identify student learning outcomes (SLOs). 
Consistent with its mission statement, the academic program defines the specific learning outcomes it 

wants its students to achieve. SLOs directly describe what a student is expected to learn as a result of 
participating in academic activities or experiences in a program. Well stated SLOs are actionable, visible, 

and measurable. SLOs should answer the question "So what?"  So what that the students completed 

your program…. 
 What do students gain?  

 How do they benefit?  

 What difference does it make?  

 What change occurred as a result?  

 

The desired change or difference as a result of your program can occur in many realms, including: 
 Knowledge gained 

 Skills and abilities acquired and demonstrated 

 Attitudes or values changed 

 

If you are struggling with the identification of SLOs, one place to begin is to look to your professional 

organizations. Many times professional organizations adopt standards in knowledge, skills and 
dispositions for their field of study. If such structures exist they would likely be the concepts that drive 

the national standardized tests in the field and would be an excellent place to begin in developing the 
SLOs for your program. 

 

You may also find value in utilizing learning taxonomies in developing your SLOs. Learning  taxonomies

  or  classifications  are   commonly   utilized   as   a  way  of   describing   different   levels  of  learning   desired of 

students. The   most   common  and   earliest   of  these  classifications is  Bloom’s  Taxonomy of Educational 

Objectives   (1956). Bloom identified the following levels of learning (arranged from lower-order to 

higher-order levels of learning): 
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 Knowledge: To know specific facts, terms, concepts, principles, or theories. 

 

 Comprehension: To understand, interpret, compare and contrast, explain. 

 
 Application: To apply knowledge to new situations; to solve problems. 

 

 Analysis: To identify the organizational structure of something; to identify parts, relationships, 

and organizing principles. 
 

 Synthesis: To create something, to interpret ideas into a solution, to propose an action plan, to 

formulate a new classification scheme. 
 

 Evaluation: To judge the quality of something based on its adequacy, value, logic, or use. 

 

For each level, Bloom identified a list of verbs for describing that level in written outcomes. The 
following table includes a list of sample verbs which may be useful in writing intended SLOs that are 

appropriate for that level of learning. 
 

Bloom’s Taxonomy of Learning (1956) 

Level of 

Learning 
Sample Verbs to Use in Writing SLOs 

Knowledge 
Lowest order of 
thinking 

Acquire 
Cite 
Choose 
Define 
Describe 
Distinguish 

Group 
Identify  
Indicate  
Know 
Label 
List  

Locate 
Match  
Name  
Outline 
Quote 
Recall  

Recite 
Recognize  
Repeat 
Reproduce Select 
State 

Tabulate Trace 
Underline 
 

Comprehension 

Arrange 
Associate 
Change 
Classify 
Conclude 
Convert 
Describe 

Determine 
Diagram 
Differentiate 
Discuss 
Estimate 
Expand 
Explain 

Extend 
Extrapolate 
Generalize 
Give Examples 
Infer 
Illustrate 
Interpret 

Paraphrase 
Predict Prepare 
Put in Order 
Rearrange 
Restate 
Review 
Reword 

Simplify 
Summarize 
Transform 
Translate 

Application 

Apply 
Calculate 
Compute 
Construct 
Convert 
Demonstrate 
Derive 
Determine 
Develop 
Differentiate 

Discover 
Discuss 
Distinguish 
Dramatize 
Employ 
Estimate 
Expand 
Experiment 
Explain 
Generalize 

Graph 
Illustrate 
Interpret 
Investigate 
Manipulate 
Model 
Modify 
Operate 
Organize 
Participate 

Perform 
Plan 
Practice 
Predict 
Prepare 
Present 
Produce 
Prove 
Put to use 
Put together 

Record 
Relate 
Restructure 
Schedule 
Sketch 
Show 
Solve 
Track 
Translate 
Use/utilize 

Analysis 

Analyze 
Appraise 
Break down 
Calculate 
Categorize 
Classify 
Compare 
Contrast 
Criticize 

Debate 
Deduce 
Detect 
Determine 
Diagram 
Differentiate 
Discriminate 
Distinguish 
Divide 

Draw Conclusions 
Examine 
Experiment 
Formulate 
Group 
Identify Parts 
Illustrate 
Infer 

Inspect 
Inventory 
Order 
Outline 
Relate 
Search 
Separate 
Simplify 
Sort 

Solve 
Subdivide 
Question 
Take Apart 
Test 
Transform 
Uncover 
 

Synthesis 

Arrange 
Assemble 
Blend 
Build 

Create  
Deduce 
Derive 
Design 

Generate 
Imagine Integrate 
Invent 
Manage 

Plan 
Predict 
Prepare Prescribe 
Propose 

Rewrite 
Specify 
Suppose 
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Categorize 
Combine 
Compile 
Compose 
Constitute 
Construct 

Devise 
Develop 
Document 
Explain 
Form 
Formulate 

Make Up 
Modify 
Originate 
Organize 
Perform  

Rearrange 
Reconstruct 
Relate 
Reorganize 
Revise 

Summarize 
Synthesize 
Transmit 
Write 

Evaluation 
Highest order of 
thinking 

Appraise 
Argue 
Assess 
Award 
Choose 
Compare 
Conclude 
Consider 

Contrast 
Critique 
Decide 
Defend 
Determine 
Discriminate 
Distinguish 
Estimate 

Evaluate 
Explain 
Grade 
Interpret 
Judge 
Justify 
Measure 
Rank 

Rate 
Recommend 
Relate 
Revise 
Score 
Select 
Standardize 
Summarize 

Support 
Test 
Validate 
Verify 

 
 

Krathwohl’s  Taxonomy   of  the Affective Domain   was  developed  from   Bloom’s  original taxonomy. It 

 includes  concepts  such  as Receiving  ideas;   Responding   to  ideas/  phenomena;   Valuing  ideas/  materials;   

Organization  of  ideas/values;  Characterization   by   value   set   (or   to  act  consistently  in  accordance  with  

values  ).   The following table briefly explains each level and provides a list of sample verbs which may 

be useful in writing intended SLOs that are appropriate for that level of learning. 
 

 

Krathwohl’s Taxonomy of the Affective Domain (1964) 

Level Characteristic Some Verbs 

Receiving 
Developing awareness of ideas and 
phenomena 

Describe, Identify, Name, Understand  
 

Responding 
Committing to the ideas etc. by responding to 
them 

Answer,  Recite,  Perform,  Report,  Select,  Follow,  
Explore,  Display 
 

Valuing 
Being willing to be seen as valuing certain 
ideas or material 

Appreciate, Defend,  Initiate 
 

Organization and 
Conceptualization 

To begin to harmonize internalized values Arrange,  Combine,  Compare,  Balance,  Theorize 

Characterization 
by Value 

To act consistent with the internalized values 
Discriminate,  display, Influence, Revise, Modify 
 

 

 

An  example  of  a  useful   Taxonomy of the Psychomotor   Domain  is  Dave’s   (1970; see also Ferris  &  Aziz’s, 

2005)  adaptation  of  Bloom’s  original  taxonomy.   The   key  categories   in  this taxonomy   capture  s the  

development  in  learning from   initial   exposure  to  final,  unconscious  mastery.   While  the   taxonomy   deals

  largely  with  motor-area   skills   and  the  mastery  of  them,   it  is also  applicable  to  the   language and the 

arts,  such  as  performing   on  a  musical   instrument  or the  development  of  fluency   in  a  language. The   

key  stages,  a  brief explanation and example verbs are provided in the  table below.  

 
 

Dave’s Taxonomy of the Psychomotor Domain (1970) 

Level Characteristic Some Verbs 

Imitation 
Observing and patterning behavior after 
someone else; performance may be of low 
quality 

Assemble, Attempt, Copy, Calibrate, Construct, Duplicate, 
Follow, Mimic, Repeat, Replicate, Reproduce, Respond, 
Sketch 
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Manipulation 
Ability to repeat or reproduce actions to 
prescribed standard from memory or 
instructions 

Build, Conduct, Enact, Execute, Implement, Improve, 
Maintain, Perform, Recreate 

Precision 

Ability to perform actions with expertise 
and without interventions and the ability 
to demonstrate and explain actions to 
others 

Achieve, Accomplish, Advance, Automatize, Complete, 
Demonstrate, Master, Perfect, Refine, Show 

Articulation 

Ability to adapt existing psychomotor skills 
in a non-standard way, in different 
contexts, using alternative tools or 
instruments 

Adapt, Alter, Change, Construct, Combine, Coordinate, 
Develop, Evaluate, Formulate, Integrate, Modify, Rearrange, 
Reorganize, Revise, Solve 

Naturalization/Embody 
Ability to perform actions in an automatic, 
intuitive, or unconscious way appropriate 
to context 

Define, Design, Invent, Originate, Project-Manage, Specify 

 

Each program should strive for 5-10 SLOs. SLOs should specify both an observable action on the part 
of the student and object of that action. It may be useful to think of each SLO as beginning with the 

statement “Students will be able to…,” followed by an appropriate verb related to the desired action or 

performance (using example verbs above), and ending with the object of the statement describing the 
learning that students are expected to demonstrate through the action or performance.  The verb that 

is chosen for the intended SLO statement will help to focus on exactly what is to be assessed and 
identify the appropriate instruments, metrics, and tools that can be used to assess the extent of the 

intended leaning (discussed later in this guide). 
 

General structure of SLOs: 

  
Business Example 
   

  Students will be able to…. 

  Apply (verb) legal and ethical principles in business to organizational decision-making (object) 
 

Chemistry Example 
 

 Students will be able to  
Predict (verb) the outcome of a reaction, given the identities of the reactants (object) 

 
Social Work Example 
 

Students will be able to… 

Demonstrate (verb) a positive regard for cultural and human diversity through nondiscriminatory 
practice (object) 
 

Student Life Example 
 

Students will be able to… 
Demonstrate (verb) a personal code of values and ethics (object) 
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Once articulated, SLOs should be entered into the Program Assessment Plan Matrix (Appendix B) 

down the left-hand column. 
 

 
 

 
PROVIDE LEARNING OPPORTUNITIES 

 

The second stage of developing an assessment plan is to provide learning opportunities. This represents 

the curriculum of the program. It is beneficial for programs to walk through the process of curriculum 
mapping when first developing an assessment plan and during the five-year review process. Curriculum 

mapping is a process that ensures the alignment of assessment, curriculum, and instruction making it 
possible to identify where within the curriculum SLOs are being addressed. In other words, it provides 

a means to determine whether program objectives are aligned with the curriculum, clarifying the 

relationship between what students do in their courses and what the program faculty expect them to 
learn.  Analyzing the alignment of the curricula with program SLOs allows for the identification of gaps 

which can then lead to curricular changes to improve student learning opportunities. 

The Curriculum Mapping Matrix (Appendix C) was designed to assist programs with this process. It is 
a two-dimensional matrix representing courses on one axis and outcomes on the other. All the courses 

required to earn a degree in the program (including pre-requisites) should be entered in sequential 
order down the left-hand column of the template. 

 

 
 

 

Required Courses 
SLO 1: 

Outcome entered 
here 

SLO 2: 
Outcome entered 

here 

SLO 3: 
Outcome entered 

here 
Etc. 

     

     

     

     

     

 
 

 

Student Learning 
Outcomes 

Assessment 
Methodology 

Target 
Summary of Major 

Findings 

Actions Taken to 
Improve Student 

Learning 
Timeframe 

SLO 1: 

Method 1:  Findings Method 1:   
Method 2:  Findings Method 2: 

Etc.  Etc. 

SLO 2: 

Method 1:  Findings Method 1:   
Method 2:  Findings Method 2: 

Etc.  Etc. 

SLO 3: 

Method 1:  Findings Method 1:   
Method 2:  Findings Method 2: 

Etc.  Etc. 

Etc: 

     

   

   
      



  Advancing Quality | 10 

The identified SLOs are then entered across the top row of the matrix. 

 
 

 

Required Courses 
SLO 1: 

Outcome entered 
here 

SLO 2: 
Outcome entered 

here 

SLO 3: 
Outcome entered 

here 
Etc. 

     

     

     

     

     

 
As a unit, program faculty examine each outcome in the context of each course to determine if the 

course addresses the outcome in a meaningful way. There are three levels at which a course might 

address the knowledge, skills and/or dispositions embedded in a SLO, including introducing content, 
developing that content, or mastering that content. Each is introduced briefly:  

 
 Introduce (I): Students first learn about key ideas, concepts or skills related to the outcome. This 

usually happens at a general or very basic level, such as learning one idea or concept related to 

the broader outcome.  Instruction and learning activities focus on basic knowledge, skills, and/or 

competencies and entry-level complexity.  
 

 Develop (D): Students gain additional information related to the outcome. They may start to 

synthesize key ideas or skills and are expected to demonstrate their knowledge or skills. 
Instructional and learning activities continue to build upon previous competencies with increased 

complexity.  
 

 Master (M): Students are expected to be able to demonstrate their ability to perform the outcome 

with a reasonably high level of independence and sophistication.  

 
In building the curriculum map, place an I, D, or M in the table cell for each course that meaningfully 

covers something related to the outcome at one of those levels. Here is an example of a completed 
curriculum map for MVNU’s traditional Nursing program. 

 

Required 
Courses 

SLO 
1: 

Godly 
Living 

SLO 
2: 

Truth 

SLO 3: 
Evidence-

based 

SLO 4: 
Academic 
Excellenc

e 

SLO 5: 
Persons 

SLO 6: 
Environ
-ment 

SLO 7: 
Health 

SLO 8: 
Nursing 

SLO 9: 
Comfor
t Care 

SLO 10: 
Communicatio
n 

SLO 11: 
Spiritual 
Care 

NUR2022 I I I I I I I I  I I 

NUR2034 D I D I D D D I I I I 

NUR3033  I D I D  D I I I I 

NUR3016 D D D D D D D D D D D 

NUR3053  D D D D   D D   

NUR3113  D D D D   D    

NUR3074 D D D D D D D D D D D 

NUR3094 D D D D D D D D D D D 

NUR4014 D D D D D D M D D D D 

NUR4034 D D D D D D M D D D D 

NUR4053  D M M D  M D D   

NUR4096 M M M M M M M M M M M 

NUR4116 M M M M M M M M M M M 
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A completed curriculum map has multiple important uses. For example, it can be used to:  

 
1. Review how the learning outcomes progress across the curriculum by looking down the columns. 

 

o Each learning outcome should be Introduced, Developed and Mastered at least once across 
the curriculum.  

 
o If every cell in the column is filled, it might suggest redundancy and unnecessary overlap; you 

might be over-covering that outcome in your curriculum. 

 
o If few cells are filled for a learning outcome, or if a particular outcome is not Introduced, 

Developed, and Mastered at least once across courses, it is likely that the curriculum is not 
covering that learning outcome as completely as perhaps it should to maximize student 

learning. If this is the case, faculty can discuss:  

a) where else in the curriculum these learning outcomes may be included,  
b) if the outcomes need revised to better reflect cumulative student learning, or  

c) if the curriculum could use additional courses or revisions within courses to meet these 
program-specific learning outcomes. 

 
2. Review how courses relate to one another and work to achieve SLOs by looking across the rows. 

 

o Each course should support at least one and ideally more than one learning outcome. If few 

cells are filled for a particular course, it suggests the course does not seem related to any or 

many student learning outcomes. This provides an opportunity to discuss whether the course 
should be required or whether an important learning outcome has been missed. 

 

o Meaningfully addressing all learning outcomes in a single course is difficult, unless it is at an 

introductory level in a survey course. If the curriculum map shows that a course does address 
all student learning outcomes, it could lead to a discussion as to whether the course focus is 

too broad. 

 
3. Help interpret program data on student performance. If you find students struggling with a 

particular outcome, faculty can use the curriculum map to inform a discussion of which course(s) 
might be appropriate for increasing content related to that outcome. Care should be taken to insure 

that a concept is covered more than once for effective learning at a high level. 

 
4. Identify the courses in which to offer an assignment for assessment purposes. It is generally best 

to assess student learning in courses where you expect them to demonstrate mastery of an 
outcome, since by this point students should have had the opportunity to develop and refine the 

skills and abilities related to the outcome.  

 
Best practices suggest that as disciplines evolve and change over time, curriculum maps may also. It 

is a great idea to revisit the map during the five-year program review cycle, noting changes that are 
made or should be made. It may also be useful to provide new adjunct and full-time faculty with 

curriculum maps, allowing them to know what is expected in terms of content in their assigned courses.  
 

 

IDENTIFY THE METHOD BY WHICH THE OUTCOME IS/WILL BE EVALUATED 

 

Once SLOs have been mapped with the required courses of the program, the next step is to identify 
appropriate evaluation methods for those learning outcomes. In general, there are two ways of 

measuring learning outcomes: 
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1. Through Direct Measures. Direct measures include student products or performances that 

demonstrate that specific learning has taken place; they provide direct evidence of the increase in 
students’ knowledge, skills, and abilities as a result of their study in the program. 
 

2. Through Indirect Measures. Indirect measures, on the other hand, may imply that learning has 

taken place (e.g., student perceptions of learning) but do not specifically demonstrate that learning 
or skill; they ask students or someone else to reflect on the student learning rather than to 

demonstrate it, allowing us to infer the benefits to students from their years in the program. 

 
Below are some examples of both direct and indirect measures. These are only suggestions to help the 

program’s faculty think about the best way of measuring student learning. There may be other 
measures that are more appropriate to a specific program. Program faculty need to decide what 

measures work best to assess SLOs in their unique context.  
 
Adapted from Maki, P. L. (2004). Assessing for learning: building a sustainable commitment across the institution. Sterling, VA: 
AAHE; and  
Suskie, L. (2004). Assessing student learning: A common sense guide. San Francisco, CA: Anker Publishing Company, Inc. 

Examples of Direct Measures*: 

 

 Comprehensive examinations created by the program 

 Capstone projects (these could include research papers, presentations, theses, dissertations, 

oral defenses, exhibitions, or performances) 

 Portfolios of student work 

 Student publications 

 Presentations at real or mock conferences 

 Preparation of proposals for external funding 

 Case studies  

 Internships, clinical experiences, practica, student teaching, or other professional/content-

related opportunities engaging students in hands-on experiences in their respective fields of 

study (accompanied by ratings or evaluation forms from field/clinical supervisors) 

 Authentic and performance-based projects or experiences (i.e., performance recitals, gallery 

shows) engaging students in opportunities to demonstrate their knowledge (accompanied by 

ratings, scoring rubrics or performance checklists from project/experience coordinator or 

supervisor) 

 ETS Major Field Tests**  

 Scores on licensure or certification exams 

 

*  To be effective, the evaluation of many of these direct measures should occur using a 
standardized rubric. Rubrics have two separate, but valued functions:  [1] communicate to the 
student what is important in the assignment, and [2] frame the evaluation task of faculty. 

 

** The ETS Major Field Test is a nationally normed exam available in a variety of disciplines. They 
often are given to students prior to starting the program and upon or near completion of their 
major field of study. These tests assess the ability of students to analyze and solve problems, 
understand relationships, and interpret material. Major field exams are published by Educational 
Testing Services, Princeton, New Jersey.  
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Most of these direct measures can be embedded in courses. Assessment practices embedded in 

academic courses generate information about what and how students are learning within the program 
and classroom environment and take advantage of already existing curricular offerings and instructors 

evaluating assignments. Programs are encouraged to consider incorporating program-embedded 
assessment strategies into their assessment plan. One way to identify the most appropriate places to 

embed assessment measures in courses is to review the curriculum map to see where students are 

expected to demonstrate mastery. A carefully constructed assignment with grading rubric can serve as 
a course requirement, as well as a program assessment measure. There are a number of advantages 

to this approach, including:  
 

1. It is part of a course requirement so students have a tendency to respond more seriously to 

this method making it a more valid measure.  

2. It does not require additional time for data collection, since instruments used to produce 

student learning information can be derived from course assignments already planned as part 

of the requirements. 

3. The presentation of feedback to faculty and students can occur very quickly creating a 

conducive environment for ongoing programmatic improvement.  

 
Examples of Indirect Measures: 

 

 Surveys, questionnaires, open-ended self-reports, focus-group or individual interviews 

dealing with current students’ perception of their own learning 

 Surveys, questionnaires, focus-group or individual interviews dealing with alumni’s perception 

of their own learning or of their current career satisfaction (which relies on their effectiveness 

in the workplace, influenced by the knowledge, skills, and/or dispositions developed in 

school) 

 The employment and enrollment survey (see Appendix G) is sent to recent graduates six 

months after graduation to gain knowledge and satisfaction of current employment and 

advanced educational status 

 Surveys, questionnaires, focus-group or individual interviews dealing with the faculty and 

staff members’ perception of student learning as supported by the programs and services 

provided to students 

 Honors, awards, scholarships, and other forms of public recognition earned by students and 

alumni 

 Career placement rates after graduation 

 Admission rates to graduate or professional programs and quality of the institutions to which 

the students are admitted  

 

As highlighted throughout the lists of direct and indirect measures, SLOs can be measured by gathering 
either quantitative or qualitative evidence. Quantitative evidence of student learning is represented 

numerically (e.g., a test score or % of students passing a comprehensive exam on the first attempt) 
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and make comparisons and general statements about performance easy. Qualitative evidence of 

student learning, on the other hand, includes narratives or other non-numerical information (e.g., 
student responses to open-ended survey items or information gathered via focus groups). Qualitative 

measures are more challenging to summarize and make comparisons a bit difficult but can provide a 
wealth of useful information. 

 

For a holistic view of student learning and achievement it is important to employ both direct and indirect 
measures and gather both quantitative and qualitative evidence. Multiple methods strengthen the 

reliability (repeatability) and the validity of the data (accuracy). 
 

To assure that students are measured at different progress points and skill mastery, formative and 
summative measures are useful.  The goal of formative assessment is to monitor student learning 

to provide ongoing feedback that can be used by instructors to improve their teaching and by students 

to improve their learning. This type of assessment happens regularly throughout course instruction. 

The goal of summative assessment is to evaluate student learning at the end of an instructional unit. 
It provides faculty and students with an end of course or program content knowledge benchmark to 

determine student’s mastery.  

 
Examples of Formative Assessment Measures: 

 Ungraded assignment 

 Observation/lab report/clinical 

 Quizzes/essays 

 Portfolio assignment 

 Reflection paper 

 
Examples of Summative Assessment Measures: 

 Final exam 

 Course grade 

 SAT/ACT score 

 Capstone project 

 Senior recital 

 Service learning project 

 Employment and enrollment survey 

 
Once identified/developed, assessment methods should be entered in the next column of the Program 

Assessment Plan Matrix (Appendix B). Please note programs should identify at least two measures for 

each SLO.  
 

 
 

Student Learning 
Outcomes 

Assessment 
Methodology 

Target 
Summary of Major 

Findings 

Actions Taken to 
Improve Student 

Learning 
Timeframe 

SLO 1: 

Method 1:  Findings Method 1:   
Method 2:  Findings Method 2: 

Etc.  Etc. 

SLO 2: 

Method 1:  Findings Method 1:   
Method 2:  Findings Method 2: 

Etc.  Etc. 

SLO 3: 

Method 1:  Findings Method 1:   
Method 2:  Findings Method 2: 

Etc.  Etc. 

Etc: 
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It is also important to identify the target or level of achievement you expect students to attain. The 

target response should be entered after the dotted line in the matrix.  For example: 
 

 90% of all student will pass the end-of-program major field test 

 All students will achieve a passing grade of 75% on all portfolio assignments 

 100% of all students will participate in a service learning project 

 
 
ANALYZE AND DISSEMINATE RESULTS 

 
Once data have been aggregated (changing the level of analysis from individual students to the current 

cohort, and ultimately to departmental performance), major findings should be entered in the next 

column of the Program Assessment Plan Matrix (Appendix B).  
 

 
 

 

Student Learning 
Outcomes 

Assessment 
Methodology 

Target 
Summary of Major 

Findings 

Actions Taken to 
Improve Student 

Learning 
Timeframe 

SLO 1: 

Method 1:  Findings Method 1:   
Method 2:  Findings Method 2: 

Etc.  Etc. 

SLO 2: 

Method 1:  Findings Method 1:   
Method 2:  Findings Method 2: 

Etc.  Etc. 

SLO 3: 

Method 1:  Findings Method 1:   
Method 2:  Findings Method 2: 

Etc.  Etc. 

Etc: 

     

   

   

 

The purpose of collecting data is to come together as a faculty to discuss the findings and how they 
can be used to celebrate student performance and improve student learning. It is a dynamic process 

that involves shared feedback and collaborative reflection on the part of the faculty and other 
stakeholders in the program. This begins first with making faculty aware of assessment findings and 

then organizing discussions around how to make improvements. Doing so can be one of the most 
worthwhile and energizing parts of the assessment process, as data is turned into valuable information 

and then into action through conversation among colleagues. 

 
Some possible topics for this meeting include: 

 Discuss assessment results as they relate to each SLO 

 Review assessment results to determine programmatic strengths and areas for improvement 

 Decide if different assessment methods are needed in order to obtain more targeted information 

 Begin to determine how assessment results can be used to make improvements to the program 

(e.g., changes to the curriculum, provide professional development for teaching personnel in 

certain areas, etc.). 
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It is also important to build into the assessment plan when and how assessment results will be shared 

with students.  The plan should consider how students will be informed of both their individual scores 
(when appropriate), as well as how they performed as a cohort.  

In the assessment plan, please articulate how and when assessment results will be shared with various 

stakeholders in the MVNU community and public at large. 
 

 

 
ACTIONS TAKEN TO IMPROVE STUDENT LEARNING 

 
“Assessment per se guarantees nothing by way of improvement  

no more than a thermometer cures a fever.”  
 

(Marchese,1987) 

 
Using assessment results to take action or closing the loop is the last phase in the assessment cycle 

and involves making decisions about how to celebrate successes and respond to shortcomings that 
have been identified through assessment data.  

 

Acting on Assessment-Related Data  
 

Adapted from Suskie, L. (2004). Assessing student learning: A common sense guide. San Francisco: Jossey-Bass. 

 
If the program is satisfied with student performance on learning outcomes: 

 

 Celebrate! 

o Congratulate each other and the students 

o Share exemplars of strong assignments with students as models 
 

 Get the word out 

o Put results on the program website or in the newsletter 
o Send an email with the results to all students in the program  

o Email the dean, department chair or others 

o Prepare a brief presentation for your advisory board or community partners 
o Put the findings in admissions and recruitment materials 

 
If the program is not satisfied with student performance, ask some key questions to determine the 

nature and extent of the problem: 
 

 Is there corroborating evidence that the students are struggling with the related skills or 

content elsewhere or was it just on this measurement?  
 

 How many students are struggling? Is it 1 or 2 out of 30, or 20 out of 30?  
 

 How critical is the outcome which students are struggling? Is it fundamental to their practice 

or is it important but not critical that they be proficient? 

 
If it is determined that the results merit immediate action rather than just monitoring performance over 

time, changes may occur to the following: 
 

 Changes to Assessment Plan 

o Are there too many outcomes? Can a student realistically accomplish all these? Are they 
all of equal importance? Consult advisory board about the relevance of the outcome(s) 

that is posing a problem. Are all outcomes core to professional practice?  

o Are expectations for performance too high? Do any of the SLOs need to be revised?  
o Is the measurement method valid and clearly capturing the intended outcome? 
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o How frequently should learning be assessed and for what reason?  From a formative 

assessment perspective, how does learning progress from the introduction of content, 
through the development of content, to mastery where students are expected to be able 

to demonstrate their ability to perform the outcome (summative assessment) with a 
reasonably high level of independence and sophistication.  

o Are different assessment methods needed in order to obtain more targeted information? 

 
 Changes to Curriculum 

o Review the curriculum map and all courses where the skill or content is taught to see if it 

is being covered in sufficient depth and if the curriculum is in full alignment. Consider 
expanding coverage in the current courses or adding the skill/content to additional courses.  

o Consider the revision of prerequisites or course sequence, as well as adding or deleting 
courses 

o Explore ways to supplement learning outside of coursework – such as through optional 

study groups, practica, or workshops. 
 

 Changes to Pedagogy 

o Are students getting detailed and timely feedback related to their performance throughout 
the program? 

o Does more time and attention need to be paid to the content or skill in particular courses? 

o Are the current teaching strategies used by instructors optimal? Should there be more 
active learning? More demonstration? More explicit lecture? 

 
 Changes to the Academic Process 

o Consider revision of admission criteria 

o Review and possibly revise advising standards or processes 
o Build capacity in faculty and staff 

o Changes in frequency or scheduling of course offering 

 
Once identified, actions taken to improve student performance should be entered into the final column 

of the Program Assessment Plan Matrix (Appendix B).  

 

           

Student Learning 
Outcomes 

Assessment 
Methodology 

Target 
Summary of Major 

Findings 

Actions Taken to 
Improve Student 

Learning 
Timeframe 

SLO 1: 

Method 1:  Findings Method 1:   
Method 2:  Findings Method 2: 

Etc.  Etc. 

SLO 2: 

Method 1:  Findings Method 1:   
Method 2:  Findings Method 2: 

Etc.  Etc. 

SLO 3: 

Method 1:  Findings Method 1:   
Method 2:  Findings Method 2: 

Etc.  Etc. 

Etc: 

     

   

   

 

A date, semester, or anticipated timeframe for the action should be included after the action taken in 

the Timeframe column. This aspect is important for institutional value commitments for continuous 
improvement, as well as for transparency and accountability purposes for external stakeholders. 
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PART III 
RESOURCES AND ACCOUNTABILITY 

 
 

PURPOSE AND GOALS OF THE OFFICE OF INSTITUTIONAL EFFECTIVENESS 

 
The Office of Institutional Effectiveness (OIE) provides leadership, assistance and support for the 
University’s continuous planning, assessment, and evaluation efforts. The primary goal is to enhance the 

quality of Mount Vernon Nazarene University programs, services, operations and processes. A secondary 
goal is to fulfill compliance obligations to external agencies through accountable and transparent reporting. 

 

To accomplish these basic evaluation, planning, and accountability functions OIE: 
 

 Fosters the use of sound and innovative methods to gather, generate, analyze, report and 

manage data; 
 

 Provides accurate, consistent, relevant and timely information that is accessible to internal and 

external constituencies; 

 
 Transforms data into useful information; and 

 

 Facilitates the integration of this information into institutional decision making, resource 

allocation, policy development and planning processes. 
 

In addition, OIE engages the following process and outcomes objectives to actualize the basic evaluation 
and planning functions. 

 

 Conducts institutional research studies and summarize key findings for decision-making personnel 

in a timely manner; 
 

 Assembles key institutional data and reports such annually to governmental, regional accreditation, 

and other agencies (e.g., IPEDS, HLC, IBOE, AICUO, OFIC); 
 

 Surveys key constituencies on their levels of satisfaction with university programs, services, and 

initiatives according to a rotational evaluation schedule; 

 
 Conducts basic research related to student learning outcomes and support services effectiveness, 

and resources academic and administrative units toward improvement, correction, or intervention 

efforts in accord with the institutional program review schedule; 
 

 Conducts workshops and other training programs to enable university personnel to conduct 

performance evaluations germane to the unit’s responsibilities; 
 

 Manages MVNU’s regional accreditation process and resources academic departments to fulfill 

programmatic accreditation standards within the time parameters established by those agencies; 

and 
 

 Manages compliance activities to fulfill regulatory requirements. 
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OIE TEAM JOB DESCRIPTIONS 

 
The Office of Institutional Effectiveness team of professionals includes the Assistant Vice President for 

Institutional Effectiveness, Director of Institutional Research and Accountability, and Director of University 
Assessment. These positions are supported by the Assessment Data Analyst and Institutional Reporting 

Assistant. The OIE team supports the University-wide effort to promote data-informed decision making that 

leads to institutional improvement and enhanced student learning. 
 

 
Assistant Vice President for Institutional Effectiveness 

 

Under the direction of the Vice President for Academic Affairs, the Assistant Vice President for Institutional 
Effectiveness provides leadership, vision, and direction for an integrated and collaborative institutional 

effectiveness program to facilitate evidence-based institutional decision-making. 
 

Parameters and Responsibilities 

 
1. Administer, coordinate, and communicate University-wide institutional research and planning 

activities that drives a data informed approach to decision making across the institution; 
 

2. Collaborate with the Director of Institutional Research and Accountability to develop and 
implement a comprehensive program of institutional research designed to support the mission of 

the University, to meet the needs of internal and external stakeholders, and to inform decision-

making throughout the University; 
 

3. Collaborate with the Director of University Assessment to support the ongoing development and 
implementation of comprehensive outcomes assessment for all curricular and co-curricular 

programs;  

 
4. Coordinate University-wide system of academic, co-curricular and non-instructional unit program 

reviews;  
 

5. Resource mid-level managers on assessment of non-academic units as they relate directly to 
fulfilling the University’s mission; 

 

6. Meet regularly with institutional stakeholders, planners and content experts to validate findings 
and suggest new directions for program assessment or evaluation; 

 
7. Work in concert with the University’s HLC Assurance Committee to address accreditation issues;  

 

8. Chair the Institutional Effectiveness Council; 
 

9. Present a comprehensive report of all assessment and research activities each year to the 
President and Chief Academic Officer that includes recommendations based on these activities; 

and 

 
10. Conduct special projects/studies to inform programming or address decision-making needs as 

assigned.  
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Director of Institutional Research and Accountability and Assistant to the President for 

Planning 
 

The Director of Institutional Research and Accountability provides leadership for the University's planning 
and decision-making processes through the collection, analysis and dissemination of institutional data for 

a variety of external and internal purposes, including institutional accreditation and compliance with federal, 

state, and other regulations.  The director reports to the Assistant Vice President for Institutional 
Effectiveness and resources the Chief Executive Officer and the Chief Academic Officer in planning issues. 

 
Parameters and Responsibilities 

 
1. Manage the administration and reporting of external institutional surveys, evaluations, and 

assessments (e.g., HERI The Freshman Survey, HERI College Senior Survey, National Survey of 
Student Engagement, Faculty Survey of Student Engagement, etc.); 
 

2. Compose sustainability studies of departments and schools as assigned by the Chief Academic 
Officer; 

 

3. Assist the Chief Academic Officer with statistical records on enrollment, course productivity, 
faculty load, etc.; 

 
4. Conduct a comprehensive analysis of courses taught per faculty, department, and school; 

 
5. Resource the Chief Academic Officer on strategic planning for academic programs and initiatives; 

 

6. Respond to ad hoc requests, trends and historical information regarding enrollment, retention, 
graduation, course enrollment, faculty and staff, peer comparisons, etc.; 

 
7. Provide data and tables necessary for the Academic Affairs Committee of the Board of Trustees 

through the Chief Academic Officer; 

 
8. Advise the President and Chief Academic Officer on compliance issues and file necessary reports 

pertaining to compliance;  
 

9. Advise the Chief Academic Officer on issues impacting The Higher Learning Commission, the Ohio 

Department of Higher Education, and specialized accreditations and file necessary report in 
consultation with the Chief Academic Officer; 

 
10. Serve as liaison from the University to various authorities at the federal, state, and local levels for 

data reporting, research studies, or surveys; 
 

11. Prepare state, federal, and college accountability reports according to documented requirements, 

ensuring accuracy and timeliness; 
 

12. Facilitate environmental scans related to changes in higher education, changing demographics, 
workforce projections and market research as requested by senior leadership;  

 

13. Oversee IPEDS and other external reporting such as OFIC, IBOE, CIC, and AICUO, as well as 
official enrollment statistics, annual Factsheet, Common Data Set, etc.; 

 
14. Serve as the Accreditation Liaison Officer and Data Update Coordinator between Mount Vernon 

Nazarene University and The Higher Learning Commission; 
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15. Serve as a content expert resource to the University accreditation process;  

 
16. Work with Assistant Vice President for Institutional Effectiveness to create a comprehensive 

report of all research activities each year that includes recommendations based on institutional 
research activities;  

 

17. Assist in the development of research studies to provide support for strategic planning and 
decision making; and 

 
18. Provide oversight and supervision for the Institutional Reporting Assistant. 

 
 

Institutional Reporting Assistant 

 
The Institutional Reporting Assistant provides research and technical support to the Director of Institutional 

Reporting and Accountability in external reporting and compliance activities.  The assistant reports to the 
Director of Institutional Research and Accountability. 

 

1. Assist the director to prepare IPEDS and other external reports such as OFIC, IBOE, CIC, and 
AICUO, as well as official enrollment statistics, annual Fact Sheet, Common Data Set, etc.; 

 
2. Assists with data collection, data entry, data analysis, proofreading, and report preparation; 

 
3. Maintain the survey schedule for key institutional consistency surveys; 

 

4. Maintain the accuracy and currency of the MVNU Compliance Reporting Schedule; and 
 

5. Partner with academic affairs, Assistant Vice President for Institutional Effectiveness, the Director 
of University Assessment, and the Director of Institutional Research and Accountability. 

 

 
Director of University Assessment 

 
The Director of University Assessment provides leadership and support for a University-wide assessment 

program (curricular and co-curricular activities) and improvement of student learning through the 

promotion of best practices in assessment.  The director reports to the Assistant Vice President for 
Institutional Effectiveness. 

 
Parameters and Responsibilities 

 
1. Consult with faculty and staff on development and implementation of assessment plans and 

reports, including writing effective student learning outcomes and choosing appropriate 

assessment strategies and measures; 
 

2. Provide assessment resources and deliver workshops on topics relevant to assessment; 
 

3. Provide guidance, as needed, with analyzing, reporting and disseminating assessment results; 

 
4. Interpret assessment findings and prepares an annual assessment report to summarize such 

findings;  
 

5. Promote internal and external communication of assessment results; 
 



  Advancing Quality | 22 

6. Chair the Student Learning and Assessment Committee; 

 
7. Assist with campus wide surveys related to curricular and co-curricular student learning activities;  

 
8. Act as an assessment resource to the University community for program assessment, 

accreditation, and program review; 

 
9. Work with Assistant Vice President for Institutional Effectiveness to create a comprehensive 

report of all assessment activities each year that includes recommendations based on assessment 
activities; and 

 
10. Provide oversight and supervision for the assessment data analyst. 

 

 
Assessment Data Analyst  

 
The Assessment Data Analyst provides technical support for university assessment functions, including 

assessment data management and analysis, as well as resourcing units engaged in assessment and 

evaluation efforts. The analyst reports to the Director of University Assessment. 
 

Parameters and Responsibilities 
 

1. Organize and administer the University’s assessment and performance tracking system; 
 

2. Maintain the accuracy and currency of the assessment data and performance tracking system; 

 
3. Resource academic and co-curricular programs, as well as non-instructional units in data capture, 

analysis and use to facilitate decision-making and planning; 
 

4. Assist with general education data management and analysis; 

 
5. Assist with data management and analysis of other surveys as assigned; 

 
6. Attend and resource the Student Learning and Assessment Committee and the institutional 

Effectiveness  Committee, including the preparation and distribution of minutes; 

 
7. Partner with academic affairs, Assistant Vice President for Institutional Effectiveness, the Director 

of University Assessment, and the Director of Institutional Research and Accountability to meet 
university assessment needs. 
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MVNU Program Assessment Plan Narrative Appendix A 

 

Program: Click here to enter text.                             Date Submitted: Click here to enter text. 

 What type of plan is this: Initial Assessment Plan ☐ Revised Assessment Plan ☐ 

Primary Contact Person:  Click here to enter text. 
 
Persons Contributing to the Plan:  Click here to enter text. 
 

--------------------------------------------------------------------------------------------------- 
 
Departmental Introduction 
 

1. Please identify the program(s) the assessment plan will include. 
Click here to enter text. 

 
 

Does the department have a mission statement?     Yes  No 
 
If so, what is it? 
Click here to enter text. 

 
 
2. If an initial plan, skip to next section. Otherwise, identify changes that have occurred to the 

assessment plan as a result of the five-year program review. For example, has there been a 
change in allocated resources or has the department chosen a different deployment plan than 
the previous assessment plan review. Explain. 

 Click here to enter text.  
 
 

Assessment Plan 
 
Please complete the Program Assessment Plan Matrix and provide brief narrative below. 
 

1. List the Student Learning Outcomes for each academic program here and enter them into the 
first column of the Program Assessment Plan Matrix. 
Click here to enter text. 

 
2. Provide the completed Curriculum Mapping Matrix that demonstrates where within the 

curriculum Student Learning Outcomes are being addressed. In summary below, share a brief 
description of the mapping process for your program. 
 
 
 
Curriculum Mapping Matrix attached?       Yes  No 

http://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&docid=DZx-BxNAwPKhKM&tbnid=TMK5-o4cgL36mM:&ved=0CAcQjRw&url=http://www.christiancollegemountvernon.com/&ei=DYMcVLfsL4OuyASWo4DoAg&psig=AFQjCNHF_QXXSiZFmCkzDTQbRuXh6IZw5w&ust=1411241069293247
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3. Please identify the methods by which Student Learning Outcomes are/will be evaluated and 

enter them into the second column of the Program Assessment Plan Matrix. In summary below, 
please identify when you will measure the outcome and if the measurement point will be used 
for formative or summative assessment purposes. 
Click here to enter text. 

 
4. If this an initial assessment plan, please describe how and when assessment results will be 

shared with various stakeholders in the MVNU community and public at larger. If this is a revised 
plan, please aggregate assessment data and discuss students’ success in meeting each goal, as 
well as how and when assessment results were shared with various stakeholders in the MVNU 
community and public at larger. Also enter a brief summary of the findings in the fourth column 
of the Program Assessment Plan Matrix. 
Click here to enter text. 

 
5. If an initial plan, skip to next section. Otherwise, please discuss how you have used assessment 

data to improve student performance. What actions have you taken? Also enter a summary 
statement in the final column of the Program Assessment Plan Matrix. 
Click here to enter text. 
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Program Assessment Plan Matrix Appendix B 

 

Program Unit or Department:       Contact Person: 
Date Submitted:                                    Phone Contact: 
                                      Email Contact: 
 

Student Learning Outcomes Assessment Methodology Target Summary of Major Findings 
Actions Taken to Improve Student 

Learning 
Timeframe 

SLO 1: 

Method 1:  Findings Method 1:   
Method 2:  Findings Method 2: 

Etc.  Etc. 

SLO 2: 

Method 1:  Findings Method 1:   
Method 2:  Findings Method 2: 

Etc.  Etc. 

SLO 3: 

Method 1:  Findings Method 1:   
Method 2:  Findings Method 2: 

Etc.  Etc. 

SLO 4: 

Method 1:  Findings Method 1:   
Method 2:  Findings Method 2: 

Etc.  Etc. 

SLO 5: 

Method 1:  Findings Method 1:   
Method 2:  Findings Method 2: 

Etc.  Etc. 

SLO 6: 

Method 1:  Findings Method 1:   
Method 2:  Findings Method 2: 

Etc.  Etc. 

SLO 7: 

Method 1:  Findings Method 1:   
Method 2:  Findings Method 2: 

Etc.  Etc. 

SLO 8: 

Method 1:  Findings Method 1:   
Method 2:  Findings Method 2: 

Etc.  Etc. 

SLO 9: 

Method 1:  Findings Method 1:   
Method 2:  Findings Method 2: 

Etc.  Etc. 

SLO 10: 

Method 1:  Findings Method 1:   
Method 2:  Findings Method 2: 

Etc.  Etc. 

SLO 11: 

Method 1:  Findings Method 1:   
Method 2:  Findings Method 2: 

Etc.  Etc. 
 

http://www.google.com/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&docid=DZx-BxNAwPKhKM&tbnid=TMK5-o4cgL36mM:&ved=0CAcQjRw&url=http://www.christiancollegemountvernon.com/&ei=DYMcVLfsL4OuyASWo4DoAg&psig=AFQjCNHF_QXXSiZFmCkzDTQbRuXh6IZw5w&ust=1411241069293247
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Curriculum Mapping Matrix Appendix C 

 
Program Unit or Department:       Contact Person: 
Date Submitted:                                    Phone Contact: 
                                      Email Contact: 
 

Required 
Courses 

SLO 1: 
Outcome 

entered here 

SLO 2: 
Outcome 

entered here 

SLO 3: 
Outcome 

entered here 

SLO 4: 
Outcome 

entered here 

SLO 5: 
Outcome 

entered here 

SLO 6: 
Outcome 

entered here 

SLO 7: 
Outcome 

entered here 

SLO 8: 
Outcome 

entered here 

SLO 9: 
Outcome 

entered here 

SLO 10: 
Outcome 
entered here 

SLO 11: 
Outcome 
entered here 

            

            

            

            

            

            

            

            

            

            

            

            

            

            

            

            

            

            

            
 
As a unit, program faculty examine each outcome in the context of each course to determine if the course addresses the outcome in a meaningful way. There are three levels at which a course might 
address the knowledge, skills and/or dispositions embedded in a SLO, including:   

 

 Introduce (I): Students first learn about key ideas, concepts or skills related to the outcome. This usually happens at a general or very basic level, such as learning one idea or concept 
related to the broader outcome.  Instruction and learning activities focus on basic knowledge, skills, and/or competencies and entry-level complexity.  

 

 Develop (D): Students gain additional information related to the outcome. They may start to synthesize key ideas or skills and are expected to demonstrate their knowledge or skills. 
Instructional and learning activities continue to build upon previous competencies with increased complexity.  

 

 Master (M): Students are expected to be able to demonstrate their ability to perform the outcome with a reasonably high level of independence and sophistication.  
 

In building the curriculum map, place an I, D, or M in the table cell for each course that meaningfully covers something related to the outcome at one of those levels. 
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Assessment Plan Evaluation Rubric - Initial/New Assessment Plan                                                                                           Appendix D 

 
Plan:  Click here to enter text. 

Revisions Needed ☐ YES ☐ NO 
Evaluator(s): Click here to enter text. 
Date Submitted: Click here to enter text. 
 

CRITERION LACKING 
(0) 

BASIC  
(1) 

DEVELOPING  
(2) 

PROFICIENT  
(3) 

Comprehensive list of 
student learning 
outcomes (SLOs) 
 
(strive for 5) 

 SLOs do not always contain action verbs, 
are unclear, or prove difficult to collect 
evidence for program and student 
evaluation. 

Contains broad SLOs with action 
verbs, but does not include multiple 
levels of learning (e.g. Blooms 
taxonomy). 

SLOs begin with a strong action verb that 
reflect appropriate levels of learning and 
focus on knowledge gained, skills 
acquired and demonstrated, and 
attitudes or values developed.  

SLOs align with 
program curriculum 
map (I, D, M)  

 There is evidence of some alignment 
between SLOs and the curriculum, but the 
map does not reflect where each SLO is 
introduced, developed and mastered 
throughout the sequence of courses.  

There is evidence of some alignment 
between SLOs and the curriculum and 
how each SLO is introduced, 
developed and mastered throughout 
the sequence of courses. 

Curriculum map reflects complete 
alignment; it identifies where each SLO is 
introduced, developed and mastered 
throughout the sequence of courses. 

Assessment measures 
identified in each SLO 
present multiple 
measures of learning 

 Measures do not align well with 
curriculum, are vague, focus heavily on 
one level of learning, or do not contain 
direct/indirect measures. 

Align with SLOs and measures 
multiple levels of learning, but include 
primarily indirect measures. 

Measures identify appropriate and 
multiple levels of learning, which include 
direct and indirect measures of student 
learning, as well as formative and 
summative methods. 

Stakeholder feedback 
(including student) 

 Stakeholders have some knowledge of 
SLOs, but communication is occasional 
and informal.  

Stakeholders have some knowledge of 
SLOs. The program has a formal plan 
for communication not always 
implemented. 

Stakeholders are knowledgeable of SLOs, 
measures, and expectations upon 
completion of program.  Program utilizes 
various media to present program 
strengths and improvements.  

Action plan for using 
data 

 It is unclear how program plans to utilize 
assessment data for program 
improvement. 

Program has a plan to assess SLO 
evidence, but the action plan is 
inconsistent or incomplete of how 
they will assess and use the data.  

Program consistently demonstrates an 
action plan will take place based upon 
assessment data (effectively closing the 
loop). 

Total Score     

Minimum required score: 5 

Note: A plan that is Lacking (0) in any criterion will be returned as incomplete. 
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Assessment Plan Evaluation Rubric - Revised Assessment Plan Appendix E 

 
Plan:  Click here to enter text. 

Revisions Needed ☐ YES ☐ NO 
Evaluator(s): Click here to enter text. 
Date Submitted: Click here to enter text. 
 

CRITERION LACKING 
(0) 

BASIC  
(1) 

DEVELOPING  
(2) 

PROFICIENT  
(3) 

Comprehensive list of 
student learning 
outcomes (SLOs) 
 
(strive for 5) 

 SLOs do not always contain action verbs, 
are unclear, or prove difficult to collect 
evidence for program and student 
evaluation. 

Contains broad SLOs with action 
verbs, but does not include multiple 
levels of learning (e.g. Blooms 
taxonomy). 

SLOs begin with a strong action verb that 
reflect appropriate levels of learning and 
focus on knowledge gained, skills 
acquired and demonstrated, and 
attitudes or values developed.  

SLOs align with 
program curriculum 
map (I, D, M)  

 There is evidence of some alignment 
between SLOs and the curriculum, but the 
map does not reflect where each SLO is 
introduced, developed and mastered 
throughout the sequence of courses.  

There is evidence of some alignment 
between SLOs and the curriculum and 
how each SLO is introduced, 
developed and mastered throughout 
the sequence of courses. 

Curriculum map reflects complete 
alignment; it identifies where each SLO is 
introduced, developed and mastered 
throughout the sequence of courses. 

Assessment measures 
identified in each SLO 
present multiple 
measures of learning 

 Measures do not align well with 
curriculum, are vague, focus heavily on 
one level of learning, or do not contain 
direct/indirect measures. 

Align with SLOs and measures 
multiple levels of learning, but include 
primarily indirect measures. 

Measures identify appropriate and 
multiple levels of learning, which include 
direct and indirect measures of student 
learning, as well as formative and 
summative methods. 

Stakeholder feedback 
(including student) 

 Stakeholders have some knowledge of 
SLOs, but communication is occasional 
and informal.  

Stakeholders have some knowledge of 
SLOs. The program has a formal plan 
for communication, though not 
always implemented. 

Stakeholders are knowledgeable of SLOs, 
measures, and expectations upon 
completion of program.  Program utilizes 
various media to present program 
strengths and improvements.  

Action plan for and 
and use of assessment 
data  

 It is unclear whether program 
improvement is based upon major 
findings of SLO evidence or arbitrary and 
reactionary. 

Program generally demonstrates 
some action is taken based upon 
evidence, but assessment data is 
inconsistent or incomplete.  

Program consistently demonstrates 
action is taken based upon evidence. 

Total Score     

 

Minimum Score expected 10 

Note: A plan that is Lacking (0) or Basic (1) in any criterion will be returned as incomplete. 
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Glossary Appendix F 

 

Glossary 

Assessment – A systematic and ongoing effort to collect, analyze, and interpret evidence that describes 
institutional, departmental, divisional, or program effectiveness, ultimately to improve student learning and 
development. 
 
Assessment Method – Refers to how the outcome is assessed.  The assessment method describes generally how 
the information/data will be collected, from whom the data will be collected and at what time points. 
 
Assessment Plan – A plan that outlines a program’s mission, student learning outcomes and methods, along 
with targets and findings for the purpose of improving student learning. The three documents included in an 
assessment plan are the narrative, assessment plan matrix, and curriculum map(s) within a program.   
 
Assessment Plan Matrix – A document within the assessment plan that identifies SLOs, assessment measures, 
targets, findings, and analysis of findings.  It allows for a high level view of what is expected at the 
student/institution level, if expectations are met, and assessment strategies for improving student learning. 
 
Benchmark – A description or example of candidate or institutional performance that serves as a standard of 
comparison for evaluation or judging quality. 
 
Course Embedded Assessment – Refers to an assessment method within a specific course where evidence is 
collected at the student level through course assignments.  An instructor grades student work through a rubric 
or standard answer key. 
 
Culture of Assessment – An environment in which continuous improvement through assessment is expected 
and valued. 
 
Curriculum Mapping – Process of evaluating curriculum in relation to intended outcomes to ensure that 
students are receiving appropriate instruction and to enable the program/department to identify gaps in the 
curriculum and provide an overview of program accomplishments.  The process ensures the alignment of 
assessment, curriculum, and instruction making it possible to identify where within the curriculum SLOs are 
being addressed.  
 
Curriculum Mapping Matrix – A two-dimensional matrix representing courses required to earn a degree on one 
axis and student learning outcomes of the program on the other axis.  All the courses to earn a degree are 
entered in sequential order down the left-hand side, and the SLOs are entered across the top row of the matrix. 
It identifies where knowledge, skills, and/or dispositions is introduced, developed, and mastered by the student. 
 
Direct Measure – A measure that requires the student to demonstrate his/her knowledge and skills in response 
to the instrument. Examples of direct measurement include (1) achievement tests such as objective tests; (2) 
student academic work such as essays, presentations, portfolios, and course assignments; (3) observations or case 
studies. 
 
Formative Assessment – Refers to assessment that is carried out throughout the course, project, or time-frame 
to provide feedback regarding whether the objective is being met. Formative assessment may be conducted for 
the following reasons: program improvement; to provide feedback to improve teaching, learning, and curricula; 
to identify students' strengths/weaknesses and to assist in placing students based on their needs. 
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Indirect Measure – A measure that ask students to reflect on their learning rather than to demonstrate it.  
Examples of indirect measurement include self-report methods such as surveys, interviews, and focus groups. 
 
Mission – The central purpose that provides focus, direction and destination for our work.  It describes the 
purpose of our organization, who we serve, and our hopes.  “Big picture of what we currently do” and “why we 
exist.” 
 
Posttest – Assessment of an individual’s command of knowledge or skills following a learning experience. A pretest 
typically precedes this for comparison to determine if there was an acquisition of knowledge or skill. 
 
Pretest – Assessment of an individual’s command of knowledge or skills preceding a learning experience. A 
posttest typically follows for comparison to determine if there was an acquisition of knowledge or skill. 
 
Program Assessment Plan Narrative – A document within the assessment plan that identifies program specific 
identifiers and changes that have occurred as a result of the five-year program review. 
 
Qualitative Measures – Measures that rely on and evaluate descriptions rather than numeric data.  Examples of 
qualitative data include responses to open-ended survey or interview questions, evaluations of writing samples, 
or portfolios. 
 
Quantitative Measures – Measures that assess outcomes by collecting numeric data and analyzing the data 
using statistical techniques.  Examples of quantitative data include GPA, grades, examination scores; forced-
choice survey responses, demographic information, and standardized teaching evaluations. 
 
Response Rate – The number of people participating in a survey divided by the number selected in the sample, 
in the form of a percentage. 
 
Rubric – A scoring tool used to assess student learning after a lesson.  Using a set of criteria and standards 
(directly tied to the stated learning objectives), educators can assess each student’s performance on a wide 
variety of work, ranging from written essays to group projects.  When a rubric is agreed-upon and 
communicated prior to the student’s work being completed, the grading process is very clear and transparent to 
all involved.  Often, it is helpful to have more than one evaluator grade each piece of work.  Then the rubric 
scores can either be averaged or added together for a final score.  
 
Sample – A subgroup of a population selected to participate in an activity, program or service.  The assessment 
results from the sample are used to generalize to the larger population from which the sample was drawn. 
 
Student Learning Outcomes (SLOs) – Describes the knowledge, skills, abilities, attitudes, etc. a student is 
expected to learn as a result of participating in academic activities or experiences in a program. 
 
Summative Assessment – Refers to assessment that is carried out at the end of a course, project, or time-frame 
to evaluate whether the objective was achieved (i.e., the overall performance). 
 
Stakeholder feedback – Identifies how and when the program assessment plan is shared with the different 
constituency groups.  Examples of constituency groups to consider are the current and prospective students and 
parents, accrediting bodies, faculty and staff. 
 
Target – Refers to the assessment method and identifies student or institutional expectations of success for a 
student learning outcome. 
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Employment/Enrollment Survey Appendix G 

 
«FIRSTNAME» «LASTNAME» 

«ADDRESSLINE1» 

«ADDRESSLINE2» 

«CITY», «STATE»  «ZIPCODE» 

 

MVNU TRADITIONAL GRADUATE SURVEY 

 

Name/Address Change (if applicable): ___________________________________________________________ 

Major 1:_______________________________   Major 2 (if applicable):____________________________ 

EMPLOYMENT: 

 

Employer/Organization: ____________________________________________________________________ 

 

City: _______________________ State: ________ 

 

Type of Business: _____________________________ Title/Position: _______________________________ 

 

Date Employed: _________________    Full-time _____ Part-time_____ 

 

Did you complete an internship, clinical practice, or practicum at MVNU?  Yes____   No____ 

Were you subsequently hired by your placement setting?   Yes____   No____   No internship required ____    

 

Current position required which degree:  High School Diploma_____  Associate______ Bachelor ______ 

Annual salary: $____________________________________ (optional, but beneficial to MVNU) 

 

If you are not employed, the reason is: 

By Choice____     Seeking Employment____    Seeking Enrollment____ 

 

Describe the degree of MVNU’s impact 

upon: 

Very High 

5 

High 

4 

Neutral 

3 

Low 

2 

Very Low 

1 
Job Satisfaction      

Career Development      

Job Relationship to Major      

Preparation for Employment      

GRADUATE/PROFESSIONAL SCHOOL (if applicable): 

Following graduation from MVNU, did you apply to graduate or professional school? Yes____  No____ 
(if no, skip to the last question) 

 

Name of Institution: __________________________________________________________________________ 

City: __________________________ State: ________   Major: ______________________________________ 

Degree (MA, JD, MD, PHD, etc.):_________________________  Full-time_____ Part-time_____ 
 

Describe the degree of MVNU’s impact 

upon: 

Very High 

5 

High 

4 

Neutral 

3 

Low 

2 

Very Low 

1 
Acceptance to Graduate School of Choice      

Graduate Program Satisfaction Level      

Preparation for Graduate School      

COMMENTS/SUGGESTIONS:  (Please use the back if more space is needed.) 

Permission to use name and/or comments for MVNU publications Yes___  No___   
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